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The Education of Hispanicsin Michigan:
A Compar ative Assessment

Highlights

» Population data for the Midwest suggest that the
White population will continue to decline, while
the Black and Hispanic population continues to
increase.

* Morethan 27% of Latinosin Michigan fall within
the prime K-12 education years, ages 5 to 17. In
contrast, only 18% of the White population and
23% of the Black population.

» Given the differences in the age structure of the
populations (over 50% of Hispanics and 45% of
Blacks are under age 25, compared to 36% of
Whites), public education issues will be increas-
ingly tied to minority issues such as equity, diver-
sity, and opportunity.

e One-third of Higpanic youth aged 5-17 are not
accounted for in public school enrollment

e In 1990-91, only 1,604 Hispanic students in
Michigan graduated from high school, while Cen-
sus data collected that year indicates that there
were 4,064 Hispanic 18 year olds, the typical age
of graduation.

» Of those 25 and over, Hispanics have the lowest
levels of high school completion, with only 61%
having diploma’s as compared to 65% of Blacks
and amost 79% of Whites.

e Higpanicsin college are more likely to be equally
represented by gender than are their Black and
White counterparts.

Background

Three themes have captured popular media atten-
tion in recent years. Oneistheincreasein the minority
and immigrant population i.e., the“browning of Amer-
ica” The second encompasses real changes in the job
market ranging from downsizing companies eliminat-
ing “good jobs” to the continued mechanization
and/or export of low skill jobs, to the inability of busi-
ness to find workers sufficiently educated to fill avail-
able positions. Both of these themes are linked with yet
athird issue that has seared the national consciousness
— dffirmative action.
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This paper touches on these three themes in its
focus on the demographic changes and educational
status of Hispanics in Michigan. In a time of fierce
debate about the need for affirmative action in both the
educational system and the workplace, it is imperative
to look at the record to see if the much talked about
“levd playing field” has been reached. The first ques-
tions we will explore regard the success Hispanics and
other minorities have had in improving their educa-
tional attainment. Arethesekids getting through the K-
12 system? Are they moving successfully through
postsecondary education? With affirmative action in
place, what doesthe educationa attainment of Hispan-
ics look like? And what do the findings suggest for a
day when it might not be?

Before we address these questions, however, we
will provide acontext for our analysis.

The Browning

Although the Midwest, with several exceptions,
has escaped the kind of media attention given to
increasingly Laino states such as California, Texas,
New York, and Florida, it has not escaped the “brown-
ing” phenomenon. Recent research by the Julian
Samora Research Indtitute (Aponte and Siles, 1994)
found that “Latinos captured the bulk of population
growth in the Midwest over the 1980’s... more than
56%." In fact, the report documents an actual decline
in the region’s White population, while the Hispanic
population grew by more than 35% and the Black by
almost 7%.

The growth in the minority population of Michi-
gan reflects a similar pattern. The number of Hispan-
ics grew 24% between 1980 and 1990, and the Black
population increased 8% during the same period. A
concurrent decline in the number of White residents
means that minorities are comprising an increasing
percentage of Michigan's population.



TheJobs

These demographic changes have taken place dur-
ing aperiod of economic restructuring that has resulted
in asubstantia decline in the employment sectors that
traditionally provided the primary source of jobs for
low-skilled workers or minority employees. Aside
from service sector jobs, the greatest growth in new
employment opportunities are for those with a college
education or more. The Department of Education esti-
mates that 89% of all new jobs will require some of
level of post secondary training.

The much cited “Workforce 2000” report from the
Hudson Ingtitute noted the fastest growing job fieldsto
be those in the professional, technical, managerial,
sales, and service sectors. All but the latter demand
college level education for workers filling those posi-
tions. Indications are that even the service sector jobs
of the future will require higher levels of education
than has thus been necessary, as what are now middle
skill jobs become the low sKill jobs of the future.

The Education

Given these changes in the labor market, educa
tional attainment becomes an even more sgnificant
predictor variable for a broad range of socia and eco-
nomic indicators of well-being or digress. These
include such variables as family income, labor force
participation, household type, hedth status, type of
occupation, housing condition, and contact with the
crimina justice system. An analysis of the educational
attainment of Hispanics in Michigan provides a pow-
erful tool for assessing their current and future socio-
economic well being, and that of the state as a whole,
given the changing demographics. It also says a great
deal about whether or not they will be able to compete
for thejobs of the twenty-first century, with or without
affirmative action policiesin place.

The data for the Midwest as a whole are not aus-
picious. Aponte and Siles (1994) provide data (see
Table 1) indicating that, although all groups improved
their educational attainment between 1980 and 1990,
Hispanics continued to lag behind both Black and
Whites. In 1980 less than 44% of Hispanics over the
age of 25 were high school graduates (compared to

Table 1. Educational Attainment by Race and Hispanic Origin
25 Yearsand Over, The Midwest: 1980 and 1990
Race Total Number of High % of High Number of % of College
Year Population School Grads School Grads College Grads Grads
Total:
1980 34,084,932 23,170,255 68.0 5,020,587 14.7
1990 37,873,006 29,217,060 77.1 6,970,596 184
Diff. 3,788,074 6,046,805 9.1 1,950,009 3.7
White:
1980 30,877,020 21,388,141 69.3 4,680,231 15.2
1990 33,751,700 26,531,485 78.6 6,402,447 19.0
Diff. 2,874,680 5,143,284 9.3 1,722,216 3.8
Black:
1980 2,623,881 1,441,255 54.9 206,793 79
1990 3,147,680 2,055,289 65.3 328,716 104
Diff. 523,799 614,034 104 121,923 25
Hispanic:
1980 541,313 236,965 43.8 44,580 8.2
1990 789,239 417,900 52.9 79,424 10.1
Diff. 247,926 180,935 9.1 34,844 19
Source: Aponte, Robert and Marcelo Siles,JSRI Research Report #5, 1994.
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approximately 69% of Whites and 55% of Blacks). In
1990 just under 53% of such Hispanics were high
school graduates, compared to amost 79% of Whites
and 65% of Blacks). Asreflected in Table 1, only about
10% of Blacks and Hispanicsin the region had a col-
lege degree, as compared to 19% of Whites.

How Michigan's Hispanics fare in terms of educa
tiona attainment will be the focus of the remainder of
this paper. What are their K-12 graduation rates as
compared to other groups? To what extent are they
participating in higher education and what proportion
is successfully completing post-secondary educa
tion? How many go on to obtain post baccalaureate
degrees? Although complete answers to these ques-
tions are hindered by the lack of good drop-out data
for al education levels and by the lack of data from
private schools, the answers given below provide a
proxy measure of the educational status of Hispanics
in Michigan.

A Focuson Michigan
Demographic Overview

Table 2 provides an overview of Michigan’s pop-
ulation by age, race, and Hispanic origin and sets a

point of reference for the educational data which fol-
lows. Hispanics constituted 2.2% of the state’ s popu-

lation in 1990; Blacks almost 14% and Whites about
84%. It is particularly noteworthy, however, that for
the age group 5-17 years, which encompasses the
major portion of the K-12 education period, Michi-
gan’ s Black and Hispanic populations are represented
in greater proportions relative to other populations
than that reflected by their overall numbers.

Table 3 explains why: Blacks and Latinos have a
very young age structure as compared to the White
population. Over 26% of Latinos are aged 5-17, mak-
ing K-12 education a key issue for Hispanics. In con-
trast, only 18% of Whites fall in that age group. In
fact, Hispanics have the youngest age structure of ary
group: more than half of the Hispanic population is
under 25 years of age, that is, in the prime education
years. In contrast, only about 28% of Whites and 35%
of Blacks fall into this age group.

Figure 1 provides a graphic depiction of the sharp
differences in age structure: almost 40% of the His-
panic population is 17 years of age or younger, com-
pared to only 33% of the Black population and 25%
of theWhite. Indications are that this pattern will per-
sist, given the data for the four year and under popu-
lation — 12% of the Hispanic population as compared
to 7% of White and 10% of Black are four years of
ageor less.

Table 2. Michigan Population by Age, Race, and Hispanic Origin, 1990

Pct. of Pct. of Pct.of Asian& Pct.of Amer. Pct.of Pct. of

Age Total T.Pop. White T.Pop. Black T.Pop. P.Id. T.Pop. Indian T.Pop. Hispanic T.Pop.
Upto4yrs. 702,554  100.0 552,295  78.6 124,186 225 10,163 1.4 5,016 0.7 23,853 34
5to 17 yrs. 1,756,211 100.0 1,398,665 79.6 295,045 16.8 24,464 14 14,002 0.8 53,293 30
18 yearsold 142,306 100.0 111,911 78.6 25,308 17.8 2,095 15 1,094 0.8 4,064 29
19t0 24 yrs. 862,221 100.0 699,925 812 133,738 155 11,736 1.4 6,117 0.7 23,113 2.7
25 yrs./over 5,832,005 100.0 4,993,290 85.6 713,429 12.2 56,525 1.0 29,409 05 97,273 17
Total State 9,295,297 1000 7,756,086 834 1,291,706 139 104,983 11 55,638 0.6 201,596 22

Source: Aponte, Robert and Marcelo Sles, JSRI Research Report #5, 1994.

Table 3. Age Structure of Michigan’s Population by Race and Hispanic Origin, 1990

Age Total White Black Asian A.Indian Hispanic
Upto4yrs. 7.6 7.1 9.6 9.7 9.0 11.8
5to 17 yrs. 18.9 18.0 22.6 23.3 252 26.4
18 yrs. old 15 14 20 2.0 2.0 20
19to 24 yrs. 9.3 9.0 104 11.2 11.0 115
25yrs. & over 62.7 64.4 55.2 53.8 529 48.3

Source: Aponte, Robert and Marcelo Sles, JSRI Research Report #5, 1994.
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Figure 1. Age Structure of Michigan Population by Race and Hispanic Origin: 1990
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Educational Attainment: 25 and over Population

Table 4 provides data on the educational attain-
ment of those 25 years of age and over. Blacks and
Latinos lag in percentages of high school completion
behind Whites: while amost 79% of Whites have a
high school diploma, only about 65% of Blacks and
61% of Hispanics do. That is, one-third or more of
the latter two groups lacks a high school diploma.
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The picture is similarly dismal with post-sec-
ondary education. While more than 18% of Whites
have a college degree, only 10% of Blacks and
slightly over 11% of Hispanics do so. Given therela-
tionship between parents education and educational
aspirations of children on the one hand, and between
parents education and the ability to assist children
with their own education on the other, these figures
portend a problem in the K-12 education statistics.
We turn to those in the next section.



Table 4. Educational Attainment in Michigan by Race and Hispanic Origin:
Persons 25 Years and Over, 1990

Educational Total White Black Asian A. Indian Hispanic

Attainment (Percent) (Percent) (Percent) (Percent) (Percent) (Percent)
8th grade or less 7.8 7.2 104 89 95 19.8
Some H.S. no diploma 155 14.2 24.6 7.8 228 19.2
H.S. diploma or higher 76.8 78.6 64.9 83.3 67.8 61.0
Some College no Degree 26.4 20.3 22.2 10.1 21.2 17.8
Associate Degree 6.7 6.9 6.0 6.6 55 5.3
Bachelors Dgr. or Higher 17.4 18.1 10.1 54.1 7.6 11.6
Graduate or Professional 6.4 6.6 38 284 2.7 4.8

Source: Aponte, Robert and Marcelo Sles, JSRI Research Report #5, 1994.

Table 5. Enrollment in Michigan’s K-12 School Districts by Race/Ethnic Group

Year Total White Black Asian A. Indian Hispanic
Number % Number % Number % Number % Number %
1990-91 1,532,395 1,201,941 78.4 261,146 17.0 18904 12 15,842 1.0 34562 23
1991-92 1,578,927 1,233,781 78.1 271,950 17.2 20199 1.3 15,843 1.0 37154 24
1992-93 1,575,326 1,232,584 782 267,214 17.0 21,400 14 16,130 1.0 37,998 24
1993-94 1,517,924 1,191,439 785 254,290 16.8 21,238 14 15,321 1.0 35636 24
1994-95 1,581,028 1,236,387 782 268,780 17.0 22135 14 15,811 1.0 37,945 24
Pop. (5-17)* 1,756,211 1,398,665 79.6 295,045 16.8 24464 14 14,002 08 53293 30
% K-12 87.3% 85.9% 88.5% 77.3% 113.1% 64.9%

* 1990 Population,Age 5 to 17 years, U.S. Bureau of the Census
% K-12,Ratio between enrollment 1990-91 and popul ation figures corresponding to 1990.
Source: Michigan Department of Education, Bureau of |nformation Management, Racial Census Report by District, various years.

Figure 2. Proportion of children Ages5to 17 Enrolled in Michigan School Districts
By Race and Hispanic Origin: 1990
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K-12 Education

Data on enrollment in Michigan public schoolsis
presented in Table 5. Enrollment data is based on
actua count in school on the fourth Friday of Septem-
ber. Minorities constitute 22% of the K-12 school pop-
ulation, with Black students the dominant proportion.

Hispanic youth, however, are most likely to be
“missing” from public school enrollment. When the
enrollment data for each group is compared to the
population of 5-17 year olds in the group (see Figure
2), it becomes clear that a substantial portion of chil-
dren are not in the public school system. The figures
for Hispanics show them to be the mogt likely not to
be accounted for by public school enrollment. For
example, although 1990-91 figures indicate that there
were 34,562 Hispanic children enralled in public
school that year, census data indicate that there were
51,935 Higpanic children age 5-17. The public school
figures account for only two-thirds of Hispanic chil-
drenin that age group: one-third of Hispanic children
appear to be out of the public school system.

The numbers for Black and White children show
them more likely to be included in the public school
system: 261,146 of the former were enrolled out of a
total population of 294,702 (89% accounted for by
public school enrollment); 86% of White children are
accounted by public school enrollment. Figure 2 pro-
vides a graphic depiction of this data.

Since figures on private school enrollment are not
available by race/ethnic categories, it is difficult to say
to what extent these differences reflect either drop-
outs or private school enrollment. Michigan State
Board of Education data indicate that on average

about 10% of K-12 enrollment is in the nonpublic
school sector (Michigan State Board of Education,
1992). That percentage is certainly too small to
account for the “missing” children, clearly pointing to
the need for additiona research to find out where they
are, and what their absence from the system means.

Whether these missing children represent drop-
outs is not clear. The State of Michigan has not col-
lected drop-out data by race/ethnic origin categories
since the 1985-86 school year. For that year the offi-
cial drop out rate, defined as the percentage of stu-
dentsin grades 9-12 leaving school and not returning
the following year, was 10.9% for Hispanics, 12% for
Blacks, and 4.5% for Whites. With this awareness
that not all children are accounted for by public
schoal enrollment, and the lack of data on drops outs,
we look to another methodol ogy to solve the mystery.

High School Graduation

Table 6 provides high school graduation figures
by race/ethnic group for selected years. Although the
lack of ethnic based drop-out data hampers any
analysis, one interesting pattern that emerges is that
minority graduates are not reflected in percentages
that match their school enrollment, even allowing for
some error in the distribution over the 5-17 age range.

Even more gtriking, however, is that the numbers
of graduates do not compare well with the number of
18 years olds (see Table 2) in the group. For example,
Table 6 shows 1,604 Hispanic high school graduates
for the 1990-91 schoal year; yet Table 2 indicates that
there were 4,064 Hispanic 18 year olds, the prime
graduating age, in Michigan that year. Even adjusting
the numbers on the assumption that only about two-

Table 6. High School Graduated in Michigan by Race/Ethnic Group

YEAR TOTAL WHITE BLACK ASIAN A.INDIAN HISPANIC

Number % Number % Number % Number %  Number %

1989-90 93,807 77,483 82.6 12550 134 1,282 14 804 0.9 1,686 18

1990-91 88,003 73,277 83.3 11.021 125 1,275 15 826 0.9 1,604 18

1991-92 87,756 73,211 834 10,830 123 1,327 15 771 0.9 1,617 18

1992-93 84,583 69,521 82.0 11,253 133 1,446 17 851 1.0 1,693 20

1993-94 83,406 68,840 825  4,861** 5.0 1,641 20 706 1.0 1,525 18
Pop. 18 142,306 111,911 25,308 2,095 1,094 4,064
% Grads. 65.9% 69.2% 49.6% 61.2% 73.5% 41.5%

* Percent of Total graduates.
** Do not include the Detroit School District figures.

ber of personsin the age bracket.
Source: Same as Table 5.

Pct. Grads., Percentage of graduates in the age bracket of 18 years old. A ratio between the number of graduates in the 1989-1990 school and the num-

SAMORAZ
s

E

INSTITUTE



thirds of that number was likely to be enrolled in pub-
lic school (based on the discussion above), one would
still expect to have been 2,722 graduating Hispanics.

For Blacks, athough 1990 census data show
25,308 18 year olds Table 6 reflects only 11,021 grad-
uating from high school that year. In fact, the overal
18 year old population figures show that there were
142,306 18 year oldsin Michigan in 1990, yet the pub-
lic school datareflect only 88,003 graduates that year.

This proxy analyssis rough to be sure, but in the
absence of better data, it is the best that can be

attempted. Even with a generous alowance for sub-
stantia error, results suggest a problem in high school

graduation rates for minority and White students.

Post Secondary Education

Table 7 gives a breakdown on the range of edu-
cational ingtitutions available in Michigan. More than
46% of college students are enrolled in public 4-year
schools, and more than 38% are in public 2-year
ingtitutions (see Figure 3). Table 7 also providesfig-
ures on minority enrollment for public and private 2-

and 4-year institutions.

Table 7. Higher Education Ingtitutionsin Michigan, 1992 and 1993

1992 1993 1992 1993 Proportion of
Enrollment Enrollment Minority Students
Type Number %* Number % Number %* * Number % 1992 1993
Colleges &
Universities
Public 4-Year 15 14.7 15 14.2 260,366 46.2 263,279 46.3 14.6 15.8
Public 2-Year 30 294 30 28.3 217,321 385 219,866 38.7 14.5 15.4
Private 4-Year 50 49.0 53 50.0 83,320 14.8 82,364 14.5 19.4 20.0
Private 2-Year 7 6.9 8 75 3,087 0.5 2,701 05 20.2 194
TOTAL 102 100.0 106 100.0 564,094 100.0 568,210 100.0 14.6 16.2
Vocational
Institutions 264 247

* Percent of Total number of universities..
** Percent of Total Enrollment.

Source: The Chronicle of Higher Education Almanac Issue, Sept. 1, 1994, page 84 and Sept. 1, 1995,page 64.

Public 4-Yr.

Private 2-Yr. 14.6%

20.2%

A

Public 2-Yr.

Private 4-Yr. 14.5%

19.4%
MINORITY

Source: Table 7.

Private 4-Yr.
14.8%

Public 2-Yr.
38.5%

Private 2-Yr.
0.5%

TOTAL

Figure 3. Total and Minority Enrollment in Higher Education Institutions, Michigan, 1988-1994

Public 4-Yr.
46.2%
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Table 8. Radial/Ethnic Enrollment in Michigan’s Public Four Year Universities

Year Total White Black Asian A. Indian Hispanic
Male Female Male Female Male Female Male Female Male Female Male Female
1989 121,716 133,883 101,789 112,600 6,910 11,803 3,052 2,583 550 735 1,739 1,762
Per cent 47.6% 52.4% 39.8% 44.1% 2.7% 46% 1.2% 1.0% 0.2% 03% 0.7% 0.7%
1991 124,649 137,497 101,058 111,947 7412 13526 3,821 3,210 668 865 2,154 2,280
Per cent 47.5% 52.5% 38.6% 42.7% 2.8% 52% 1.5% 1.2% 0.3% 03% 0.8% 0.9%
1992 123,542 136,824 98,620 109,635 7,882 13991 4,059 3,382 674 959 2,306 2,445
Percent 47.4% 52.6% 37.9% 42.1% 3.0% 54% 1.6% 1.3% 0.3% 04% 0.9% 0.9%
1993 124,675 138,604 97,027 108,674 8,993 14,040 4,625 3,873 764 1,033 2,545 2,661
Per cent 47.4% 52.6% 36.9% 41.3% 3.4% 53% 1.6% 1.5% 0.3% 04% 1.0% 1.0%
1994 120,916 137,191 93,263 104,327 8,851 13843 4,816 4,037 801 1,083 2,601 2,718
Per cent 46.8% 53.2% 36.1% 40.4% 3.4% 54% 1.9% 1.6% 0.3% 04% 1.0% 1.1%

Management, various iSsues.

Source: “ Fall Enrollment - Michigan Public an Independent Colleges and Universities” Michigan Department of Education, Office of Higher Education

Table 9. Overall Enrollment in Michigan’s Higher Education I nstitutions by Race, 1992 and 1993

Type Total White Black Asian A.Indian Hispanic

Number %** Number % Number % Number % Number %

1991.

All Schools 568,491 473,042 83.2 55462 9.8 11,660 2.1 3703 07 9,344 16

Public 4-Year 262,146 213,005 81.3 20,938 8.0 7,051 27 1533 06 4,434 17

Universities

Per cent* 46.1% 45.0% 37.8% 60.5% 41.4% 47.5%

1992:

All Schools 559,729 460,953 824 57,086 102 12,060 2.2 4,147 0.7 9,996 1.8

Public 4-Year 260,366 208,255 80.0 21,873 84 7441 29 1,633 0.6 4,751 18

Universities

Percent 46.5% 45.2% 38.3% 61.7% 39.4% 47.5%

1993:

All Schools 568,210 462,897 815 60,662 10.7 13,672 24 4,473 0.8 10,920 1.9

Public 4-Year 263,279 205,701 78.1 23,033 88 8,198 3.1 1,797 07 5,206 2.0

Universities

Per cent 46.3% 44.4% 38.0% 60.0% 40.2% 47.7%

** Percent of students from students as All Schooals.

* Percent of students attending 4-Y ear Universities from students at All Schools.

Source: NCES April 1995 “Enrollment in Higher Education: Fall 1984 through Fall 1993.”

Private institutions are more likely to have a
higher proportion of their student population be made
up of minority students. approximately 20% of pri-
vate school enrollment is minority vs. about 15% for
public schools as Figure 3 indicates. Given that less
than 16% of all enrollment is in such schools, it is
clear that public education isthe primary resource for
most minority post secondary education students.
Nonetheless, the on-campus dynamic of higher per-
centages of minority students in private schools may
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portend differences in the college experience for
these students vis-a-vis their public school equiva-
lents. That is, there may be differences in the climate
of racial/ethnic relations found in the two types of
schools and related differences in graduation and
retention rates. This issue bears further investigation.
Dueto the unavailability of datafrom other than pub-
lic ingtitutions, and given the fact that most students
are in public colleges and universities, the remainder
of this paper will focus on that educationa system.



A detailed breakdown by race/ethnicity/gender
for Michigan’'s public 4-year universities is provided
in Table 8. Several interesting phenomena: White and
Black females are much more likely to be in college
than their male counterparts; and the percentage of
minority students has steadily increased even in the
short time span reflected here. White students repre-
sented 84% of studentsin 1989 — by 1994 that figure
declined to 76%. Hispanic students are fairly equally
represented in terms of gender at public 4-year uni-
versities.

Table 9 provides data on overdl enrollment in
Michigan's postsecondary education institutions for
1992 and 1993, and enrollment in public 4-year insti-
tutions. Asian origin students are much more likely to
be enrolled in public 4-year ingtitutions than any other
group — 60% are so enrolled. Black students are least
likely to be so enrolled of al Black students in post-
secondary schools, only 38% were in public 4-year
universities. For Hispanics, just under 48% are
enrolled. This table reflects declining proportion of
White students in postsecondary education.

Table 10. Total Completionsin Michigan Public Univer sities by Race and Hispanic Origin
Raceand 1988-89 1989-90 1990-91 1991-92 1992-93 1993-94
Hispanic Origin

TOTAL:
Total 47,555 49,387 51,662 52,778 53,953 53,363
Baccalaureate 31,859 33,238 34,664 35,362 36,132 35,339
Masters 11,552 11,905 12,599 12,820 13,181 13,664
Doctoral 1,230 1,275 1,445 1,488 1,451 1,441
WHITE:
Total 41,057 42,206 43,574 44,375 44,000 42,937
Baccalaureate 28,776 29,798 30,741 31,140 30,974 30,286
Masters 8,898 9,015 9,596 9,673 9,537 9,729
Doctoral 763 749 873 864 781 774
BLACK:
Total 2,069 2,393 2,713 2,812 2,990 3,160
Baccalaureate 1,286 1,483 1,678 1,784 1,851 1,617
Masters 609 725 849 809 912 1,035
Doctoral 47 45 58 47 44 57
ASIAN:
Total 859 1,016 1,045 1,253 1,396 1,453
Baccalaureate 552 651 718 795 893 721
Masters 210 254 213 306 341 372
Doctoral 29 35 32 57 47 55
AMERICAN INDIAN:
Total 169 148 191 225 261 255
Baccalaureate 115 103 133 155 189 139
Masters 35 30 35 41 43 61
Doctoral 4 2 4 3 0 6
HISPANIC.
Total 547 575 587 717 820 848
Baccalaureate 330 312 377 437 547 400
Masters 153 193 144 202 194 220
Doctoral 17 22 24 23 28 19
* |ncludes other Degrees.
Source: “ Michigan Public Universities: IPEDS Completions Data: Title 2, Michigan Department of Education, various years.
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Educational Attainment: Degrees Obtained

Increased enrollment in institutions of higher
education means little if there is not an associated
increase in numbers of graduates — from the Bac-
calaureate to the Doctoral level. Table 10 provides
data on completion rates by race/Hispanic origin for
public universities. The relatively short time period
covered by the data reflects some change in the over-
all numbers of graduating students. However, without
better baseline data, it is difficult to assess how much
progress there has really been. We do not know how
many of these graduating students are from Michi-
gan, making comparison of numbers of graduates to
potential graduates very difficult. Given substantia
numbers of foreign and out of state students, it is not
possible to say what these figures mean for the edu-
cational attainment of Michigan students. Clearly,
however, Hispanics are not completing postsec-
ondary degrees in proportion to the size of their pop-
ulation, even if we were to consider al of these
graduates to have been from Michigan originally.

Questionsfor Further Investigation

The datain this report raise as many questions as
are answered. Of particular importance is the identi-
fication of the children “missing” from the data
Where are the children who are not in the public K-
12 school system? Almost one-third of Hispanic chil-
dren are not accounted for. Of particular significance
to this mystery are the low numbers of Hispanic high
school graduates. Why, for example, in a population
of over 4,000 Hispanic 18 year olds in 1990 were
there only 1604 graduates?

Given national data (National Center for Educa-
tion Statistics, 1993) that indicates that only 65% of
Hispanics aged 19-20 have completed high school,
thereis causefor concern that Michigan isreplicating
the national picture. Data must be collected that
“locates” the missing students, including specific
identification of drop-outs. That information is not
currently available. Given the scope of the problem
revealed by the data, high priority needs to be
assigned to this investigation.
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In addition, data indicating that Black males are
not going on to college at the same rates as their
female counterparts suggests a need for research to
find out why. Given the recent attention to the prob-
lem of joblessness experienced by young Black
males (and the associated socia problems), addi-
tional research needs to explore the reasons why they
are not succeeding in moving into higher education.

If high school drop-outs are found to explain both
the case of the “missing” children and the low rates of
Black male participation in higher education, research
must identify factors that are driving children to drop-
out, and what can be done to change those factors.

Findly, attention needs to be paid to the recruit-
ment and retention of minority students in higher edu-
cation. Why are completion rates so low? Isthere some
significance to the fact that on average private schools
have a higher minority presence than do public univer-
sities? Are there differences in completion rates
between public and private institutions and associated
differences in recruitment and retention?

Policy Implications

The socid and economic consequences of agrow-
ing minority population with persistently dismal edu-
cational attainment levels are dire. They spesk of large
unemployed and unemployable segments, disinherited
from the benefits of the material and technologica
advances of society. In a cruel irony, those very bene-
fits are like nails in the coffin of despair, becauseiit is
that sector that will provide the preponderance of new
jobs and opportunities. The room at the table for the
poorly educated has sharply diminished in recent years
and may all but disappear astechnology devel ops other
non-human ways of accomplishing the low-skill tasks
that formerly existed in abundance for the poorly edu-
cated worker who had a strong back.

As the much bally-hooed “Workforce 2000” pro-
jections indicate, it is the growing minority popula-
tion that will provide an increasing percentage of the
future workforce. The demographic figures for
Michigan and the Midwest parallel the national pat-
tern in that regard. Therefore, it is of utmost impor-
tance that attention be paid to the education of
minority children. This includes not only insuring
that they complete high school, but that they go on to
complete post secondary education.



Policy makers working on the bass of the
research of social scientists in the areas specified
above, must support programs that address the factors
contributing to high drop out rates from high school.
They must ensure that K-12 education is sufficiently
funded in both rich and poor districts so that children
who need extra help can get it and that equivalent
resources are available to all. They must support edu-
cational programs that make it possible for dl chil-
dren to have access to higher education and to be able
to successfully complete their academic program.

Given the demographics of an aging White popu-
lation with declining percentages of children in school
and increasing minority populations, particularly His-
panic, with alarge percentage of their population inthe
prime education years, the political ramifications of
these recommendations may be less than gentle, in a
context of the increasing economic distress experi-
enced by many middle-class American families.

In recent testimony before the House Committee
on Economic and Educational Opportunity (1/12/95),
U.S. Secretary of Education Richard Riley noted that a
little noticed “second baby boom was underway such
that elementary and secondary enrollment highs set in
1971 by the original baby boomers would bebrokenin
1996" — much of this burgeoning school age popula
tion consists of Hispanic and other minority children.

Given a context where education is the center of
the knowledge society and school its key institution,
as Peter Drucker has observed, the failure of any
group to achieve educationally means the failure of
that group to succeed at al. In atime when affirma-
tive action is under attack and where achievement
aloneis the password to higher education, the record
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as documented here makes clear that Hispanics are
not being prepared to compete on alevel playing field
either in terms of access to postsecondary education
or, by extension, the labor market.

High school drop outs earned less than half
($12,809) what Bachelor degree holders earned
($32,629) in 1992. According to Department of Edu-
cation data, 89% of new jobs being created require
some form of postsecondary training. Where will
those without adequate education end up? Perhaps
the fact that 44% of those on welfare and 82% of
those in prisons are high school dropouts (Riley,
1995) provides some idea of what the future holds if
the system does not address the educational problems
that clearly exist for Hispanics and other minorities.
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